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[HL1]	  Abstract	  
The	  transfer	  from	  paper-­‐based	  systems	  to	  digital	  documentation	  portals	  is	  revolutionising	  how	  
information	  is	  delivered	  to	  parents	  in	  early	  childhood	  education	  and	  care	  settings.	  This	  study	  used	  a	  
mixed-­‐method	  approach	  to	  document	  the	  implementation	  and	  use	  of	  a	  digital	  portal	  in	  a	  large	  early	  
learning	  centre	  from	  the	  perspectives	  of	  parents.	  Findings	  revealed	  a	  number	  of	  concerns	  for	  
parents	  such	  as	  privacy,	  ethical	  use	  of	  images,	  storage	  of	  data	  and	  documentation	  content.	  
However,	  the	  significant	  uptake	  of	  the	  portal	  by	  parents,	  attributed	  to	  a	  desire	  for	  greater	  
connections	  with	  their	  child	  and	  with	  other	  parents,	  and	  the	  facilitation	  of	  these	  connections	  via	  the	  
digital	  portal,	  was	  a	  key	  finding	  of	  this	  study.	  	  
	  
[HL1]	  Introduction	  
An	   increasingly	   digital	   world	   offers	   new	   models	   of	   technology	   that	   are	   revolutionising	   the	   way	  
information	  is	  gathered	  and	  communicated	  (Cheung,	  Yip,	  Townsend	  &	  Scotch,	  2008).	  The	  impact	  this	  
increasing	   digitisation	   will	   have	   on	   documentation	   in	   early	   childhood	   remains	   to	   be	   seen.	   While	  
digitisation	  reduces	  paperwork	  and	  offers	  more	  efficient	  systems	  (Piper,	  D’Angelo	  &	  Hollan,	  2013),	  it	  
remains	  unclear	  whether	  the	  adoption	  of	  digital	  portals	  contributes	  positively	  to	  parents’	  experiences.	  	  	  
The	   emergence	   of	   a	   myriad	   of	   programs	   that	   facilitate	   digital	   documentation	   in	   early	   childhood	  
education	  and	  care	  (ECEC)	  would	  suggest	  the	  popularity	  and	  uptake	  of	  digital	  portals	  in	  early	  childhood	  
settings	  is	  on	  the	  rise.	  Digital	  portals	  are	  accessible	  to	  parents	  24	  hours	  a	  day	  through	  a	  secure	  online	  
login.	   To	   date	   there	   is	   little	   evidence	   documenting	   their	   success	   (or	   otherwise)	   and	   even	   less	  
information	   on	   the	   implementation	   of	   digital	   portals	   from	   the	   perspectives	   of	   parents.	   As	   society	  
moves	  towards	  the	  adoption	  of	  increasingly	  digitised	  documentation	  facilities,	  it	  is	  timely	  to	  reflect	  on	  
whether	  adoption	  of	  these	  facilities	  indeed	  adds	  value	  as	  a	  way	  of	  sharing	  information.	  	  
In	   this	  article,	  we	  argue	  that	   the	  perspectives	  of	  parents	  on	  the	   implementation	  and	  use	  of	  digital	  
portals	  are	  critical	  in	  ensuring	  that	  digital	  portals	  meet	  the	  needs	  of	  parents.	  Parents	  participated	  in	  
an	  online	  survey	  (n	  =	  42)	  related	  to	  their	  views	  on	  the	  portal	  and	  a	  focus	  group	  interview	  was	  held	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with	  parents	  on	  the	  Parent	  Advisory	  Group	  (n	  =	  6)	  (PAG).	  While	  there	  was	  some	  initial	  hesitance	  to	  
use	   the	   portal,	   parents	   embraced	   the	   use	   of	   the	   portal	   as	   a	   tool	   for	   sharing	   information.	   The	  
functionality	  within	  the	  digital	  platform	  enabled	  parents	  to	  view	  and	  contribute	  to	  a	  child’s	  learning	  
portfolio,	  access	  a	  daily	  overview,	  as	  well	  as	  send	  and	  receive	  communication	  with	  educators.	  	  
	  
[HL1]	  Literature	  review	  
[HL2]	  Documentation	  in	  ECEC	  
Contemporary	   policy	   in	   the	   Australian	   early	   childhood	   context	   outlines	   the	   importance	   of	  
documentation	  within	  the	  National	  Quality	  Standard	  (NQS)	  (ACECQA,	  2013).	  A	  key	  requirement	  of	  the	  
NQS	  is	  that	  each	  child’s	  progress	  must	  be	  documented	  and	  made	  available	  to	  parents.	  This	  information	  
has	  traditionally	  been	  provided	  for	  parents	  in	  the	  form	  of	  paper-­‐based	  documentation	  and	  portfolios	  
developed	   for	   individual	   children,	   kept	   and	   viewed	   on	   site	   by	   parents	   at	   the	   ECEC	   centre.	   How	  
documentation	  should	  look,	  how	  much	  should	  be	  produced	  and	  by	  whom	  remains	  the	  responsibility	  
of	   educators	   and	   centre	   management	   to	   manage.	   What	   is	   agreed	   upon	   generally	   is	   that	  
documentation	  unpacks	  children’s	  learning	  experiences,	  creating	  meaning	  and	  significance	  related	  to	  
their	  learning	  experiences	  for	  educators	  and	  parents	  (Kroeger	  &	  Cardy,	  2006).	  While	  documentation	  
illuminates	  moments	  of	  learning	  for	  children,	  documentation	  also	  seeks	  to	  create	  further	  conditions	  
for	  the	  creation	  of	  responsive	  and	  reciprocal	  interactions	  (Gandini	  &	  Goldhaber,	  2001).	  Relationships	  
form	  the	  basis	  of	  effective	  early	  childhood	  pedagogy	  and	  practice	  and,	  as	  such,	  documentation	  that	  
has	  the	  potential	  to	  create	  and	  strengthen	  relationships	  is	  highly	  desired.	  To	  this	  end,	  if	  digital	  portals	  
can	  facilitate	  further	  connections	  between	  parents	  and	  educators	  and	  parents	  and	  children	  this	  would	  
seem	  an	  optimal	  goal.	  
	  
[HL2]	  The	  benefits	  and	  concerns	  of	  digital	  technologies	  
Enhanced	  communication	  and	  convenient	  access	   to	   information	  have	  been	  a	   significant	  benefit	  of	  
new	  digital	   technologies	   in	  early	   childhood.	  Drawing	  on	   the	   findings	  of	  a	   small	   study	  of	   child	   care	  
professionals	   and	   families	   of	   young	   children	  who	   attend	   an	   early	   childhood	   service,	   Yost	   and	   Fan	  
(2014)	  discuss	  the	  convenience	  of	  being	  able	  to	  access	  information	  via	  a	  smart	  phone	  or	  similar	  device,	  
and	  how	  such	  delivery	  enabled	  access	  for	  more	  than	  one	  parent	  (other	  than	  the	  parent	  who	  collects	  
the	  child	  from	  the	  service).	  Parent	  concerns	  raised	  regarding	  the	   implementation	  and	  use	  of	  social	  
media	  technologies	  in	  early	  childhood	  have	  included	  difficulty	  navigating	  technology,	  the	  organisation	  
and	   layout	  of	   sites,	   cultural	  barriers	  experienced	   through	  written	  and	   spoken	  English,	   as	  well	   as	   a	  
preference	   by	   some	   parents	   for	   face-­‐to-­‐face	   communication	   (Yost	   &	   Fan,	   2014).	   Digital	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documentation	   has	   been	   identified	   as	   valuable	   for	   connecting	   home	   and	   centre	   by	   facilitating	  
conversations	  between	  the	  child	  and	  adult	  about	  learning	  that	  has	  occurred	  (Parnell	  &	  Bartlett,	  2012).	  
Within	   early	   childhood	   there	   have	  been	   calls	   to	   harness	   the	   digital	   age	   as	   a	   lever	   for	   reimagining	  
traditional	  approaches	  to	  documentation	  (Swaminathan	  &	  Yelland,	  2003).	  In	  the	  New	  Zealand	  context,	  
the	  advantages	  of	  using	  digital	   technology	   in	  documentation	  for	  developing	  children’s	   identities	  as	  
learners	  has	  been	  noted	  (Carr,	  Lee	  &	  Jones,	  2009).	  	  
Boardman	  (2007)	  asserts	  the	  value	  of	  sharing	  digital	  images	  with	  parents,	  suggesting	  that	  they	  provide	  
a	  window	  into	  learning.	  However,	  a	  number	  of	  technical	  issues	  are	  identified	  including	  being	  able	  to	  
accurately	  identify	  a	  child	  in	  an	  image,	  obtaining	  quality	  photographs	  and	  the	  time	  taken	  to	  download	  
and	  manage	   images	   in	  electronic	   form.	  Boardman	  (2007)	  asserts	   that	   these	  challenges	  necessitate	  
educators	  devoting	  much	  time	  outside	  of	  work.	  Conversely	  Piper	  et	  al.	  (2013)	  acknowledge	  that	  for	  
tech-­‐savvy	   educators,	   the	   time	   spent	   preparing	   documentation	   through	   digital	   means	   may	   be	  
reduced,	  compared	  with	  hard	  copy	  documentation.	  Educator	  workload	  needs	  to	  be	  a	  consideration	  
when	  implementing	  digital	  portals.	  
A	  significant	  issue	  to	  be	  noted	  with	  digital	  portals	  is	  the	  issue	  of	  surveillance	  in	  ECEC.	  Do	  tools	  such	  as	  
digital	  platforms	  serve	  to	  enhance	  the	  experience	  of	  families	  and	  children	  or	  do	  they	  add	  an	  additional	  
level	   of	   surveillance	   in	   a	   field	   that	   is	   already	   heavily	   compliance	   focused?	  While	   early	   childhood	  
professionals	  prepare	  documentation	  about	  a	  child,	   there	   is	  potential	   for	   the	  child	   to	  be	  relatively	  
passive	  in	  the	  process.	  The	  positioning	  of	  the	  child	  as	  a	  participant	  in	  the	  process	  of	  documentation	  is	  
advocated	   by	   Lindgren	   (2012),	   and	   the	   possibilities	   afforded	   by	   the	   incorporation	   of	   digital	  
documentation	  methods	  to	   facilitate	  such	  positioning	  are	  substantial.	  Similarly,	   in	  consideration	  of	  
the	   perspective	   of	   the	   child,	   Boardman	   (2007)	   discusses	   how	  digital	   platforms	   afford	   children	   the	  
opportunity	  to	  observe	  themselves	  from	  an	  external	  viewpoint.	  Without	  input	  from	  children,	  Lindgren	  
(2012)	  argues	  visual	  documentation	  (digital	  or	  otherwise)	  may	  be	  used	  as	  a	  non-­‐participatory	  model	  
of	  documentation	  that	  increases	  monitoring	  and	  surveillance	  of	  young	  children.	  	  
Indeed	  the	  value	  of	  digital	  portals	  and	  possible	  problems	  in	  their	  use	  with	  regards	  to	  engagement	  from	  
children	  and	  families	   is	  necessary	  when	  determining	  their	  value.	  Digital	  portals	  offer	   flexibility	  and	  
increased	  accessibility	  for	  families,	  particularly	  beneficial	  to	  parents	  who	  might	  travel	  consistently,	  are	  
part	  of	  a	  profession	   that	   is	  based	  off-­‐shore,	   such	  as	  defence	  personnel,	  and	  working	  parents.	  This	  
flexibility	  and	  increased	  accessibility	  needs	  to	  be	  balanced	  with	  informed	  thinking	  about	  issues	  raised	  
with	  digital	  technologies.	  The	  transfer	  of	  documentation	  to	  digital	  modes	  provides	  an	  opportune	  time	  
to	  reflect	  on	  values	  and	  beliefs	  related	  to	  documentation—who	  is	  it	  for	  and	  what	  is	  its	  purpose?	  Are	  
children	  actively	  involved	  in	  creating	  the	  documentation	  as	  participants?	  Is	  the	  documentation	  merely	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monitoring	  children	  without	  their	  input?	  While	  these	  questions	  are	  outside	  the	  scope	  of	  this	  paper,	  
they	  are	  important	  in	  navigating	  and	  optimising	  this	  digital	  disruption.	  
The	   parents	   in	   this	   study	   found	   the	   portal	   to	   be	   flexible,	   convenient	   and	   tailored	   to	   their	   needs.	  
Despite	   the	   acknowledgement	   by	   some	   parents	   of	   losing	   social	   encounters	   experienced	   through	  
shared	   viewing	   of	   paper-­‐based	   documents,	   many	   parents	   viewed	   the	   portal	   as	   a	   space	   for	  
collaboration	  and	  connection	  with	  their	  child.	  Interestingly,	  while	  parents’	  use	  of	  the	  portal	  to	  build	  
connections	   with	   their	   children	   was	   evident	   in	   the	   findings,	   using	   the	   portal	   to	   build	   further	  
relationships	  with	  their	  child’s	  educator	  appeared	  a	  low	  priority	  for	  parents.	  Digital	  documentation	  
viewed	  through	  the	  portal	  by	  parents	  was	  used	  to	  facilitate	  benchmarking;	  this	  was	  an	  unexpected	  
finding	  of	  this	  research.	  
	  
[HL1]	  Purpose	  of	  the	  study	  
The	   purpose	   of	   this	   research	  was	   two-­‐fold.	   First,	   the	   research	   aimed	   to	   document	   the	   processes	  
involved	   in	  the	   implementation	  of	  a	  digital	  portal	   in	  an	  early	   learning	  centre.	  Second,	  the	  research	  
aimed	  to	  evaluate	  the	  use	  and	  experiences	  of	  parents	  using	  the	  portal.	  Parents	  were	  asked	  to	  describe	  
how	  they	  used	  the	  portal	  and	  identify	  any	  barriers	  to	  its	  use.	  
The	   research	  was	   informed	   by	   key	   constructivist	   assumptions	   including	   that	  multiple	   realities	   are	  
constructed	  by	  different	  individuals,	  and	  it	  is	  the	  understanding	  of	  these	  experiences	  that	  contribute	  
to	   further	   knowledge	   and	   understanding	   (Merriam,	   1998).	   The	   acknowledgement	   that	   reality	   is	  
constructed	  socially,	  culturally	  and	  historically	  created	  a	  framework	  where	  constructivist	  inquiry	  could	  
facilitate	  the	  multiple	  perspectives	  and	  experiences	  of	  parents	  of	  using	  the	  digital	  portal	  (Lincoln	  &	  
Guba,	  2000).	  	  
	  
[HL1]	  Research	  context	  
The	  research	  questions	  for	  this	  study	  are	  as	  follows:	  
1.   What	  processes	  were	  involved	  in	  the	  implementation	  of	  the	  digital	  documentation	  portal	  in	  
an	  early	  childhood	  early	  learning	  centre?	  
2.   What	  are	  the	  experiences	  of	  parents	  using	  the	  digital	  documentation	  portal?	  
The	  design	  of	  the	  study	  involved	  a	  mixed-­‐method	  approach.	  The	  quantitative	  data	  was	  collected	  via	  
an	  electronic	  questionnaire	  provided	  for	  parents	  and	  was	  designed	  to	  elicit	  information	  on	  uptake	  and	  
usage	  of	  the	  digital	  portal.	  The	  purpose	  of	  the	  qualitative	  data	  was	  to	  document	  the	  implementation	  
process	  in	  detail	  through	  a	  focus	  group	  interview	  with	  the	  Parent	  Advisory	  Group	  (PAG).	  The	  PAG	  is	  a	  
group	  of	  parents	  formed	  within	  the	  centre	  to	  provide	  feedback	  on	  a	  range	  of	  centre	  issues	  including	  
quality,	   policy	   development	   and	   centre	   events.	   The	  PAG	  had	  overseen	   the	   implementation	  of	   the	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digital	  portal	  so	  the	  group	  was	  in	  a	  unique	  position	  to	  discuss	  the	  implementation	  processes	  in	  detail.	  
Disadvantages	   of	   using	   focus	   groups	   such	   as	   group	   think	   (Fontana	   &	   Frey,	   2003)	   and	   logistical	  
difficulties	  of	  getting	  the	  group	  together	  have	  been	  identified	  in	  literature.	  These	  were	  mitigated	  as	  
the	   group	   of	   parents	  were	   used	   to	  meeting	   and	   speaking	   as	   part	   of	   a	   group	   in	   their	   regular	   PAG	  
meetings.	  Based	  on	  the	  premise	  that	  a	  focus	  group	  is	  essentially	  a	  group	  discussion	  (Krueger	  &	  Casey,	  
2000),	  the	  aim	  of	  the	  focus	  group	  was	  to	  generate	  discussion	  on	  the	  research	  topic.	  
	  
[HL2]	  Participants	  
The	  online	  questionnaire	  was	   sent	  out	   to	  all	   parents,	   approximately	  300	   families,	  with	  42	  parents	  
responding,	  a	  response	  rate	  of	  14	  per	  cent.	  A	  focus	  group	  was	  conducted	  with	  six	  parents	  who	  held	  
regular	  positions	  on	  the	  PAG	  and	  these	  parents	  did	  not	  fill	  out	  a	  questionnaire.	  The	  focus	  group	  was	  
conducted	  before	   the	  questionnaire	  was	   available	   to	   the	   rest	   of	   the	  parent	   population.	  All	   of	   the	  
parents	  on	  the	  PAG	  were	  present	  during	  the	  design	  and	  implementation	  of	  the	  digital	  documentation	  
portal.	  The	  parent	  body	  at	  the	  early	  childhood	  service	  where	  the	  study	  was	  conducted	  is	  comprised	  
largely	   of	   Anglo-­‐Australian	   families,	   with	   Indigenous,	   Chinese,	   Spanish,	   Japanese,	   New	   Zealander,	  
South	  African	  and	  German	  representation	  also	  noted.	  	  
Of	  the	  families	  using	  the	  service,	  at	  least	  one,	  but	  more	  commonly	  two	  parents	  were	  employed	  in	  a	  
profession,	   with	   many	   travelling	   to	   the	   central	   business	   district	   to	   their	   place	   of	   work.	   The	  
socioeconomic	   status	  of	   the	   families	  using	   the	   service	  was	  medium	   to	  high.	  Most	   families	   resided	  
within	  a	  10-­‐kilometre	  radius	  of	  the	  child	  care	  centre.	  	  
The	  service	  also	  had	  a	  significant	  number	  of	  families	  employed	  in	  the	  Australian	  Defence	  Force,	  and	  a	  
common	  experience	  of	  these	  families	  was	  overseas	  deployment	  of	  one	  or	  both	  parents	  for	  extended	  
periods.	  These	  families	  tended	  to	  be	  more	  transient	  and,	  as	  such,	  had	  attended	  the	  service	  for	  less	  
time	  than	  their	  non-­‐Defence	  Force	  counterparts.	  
Ethical	  clearance	  for	  the	  research	  was	  sought	  and	  attained	  by	  the	  university	  ethical	  committee	  and	  
through	  the	  early	  years	  centre’s	  management.	  	  
	  
[HL2]	  Data	  analysis	  procedure	  
The	  open	  questions	   in	   the	  questionnaire	  allowed	  participants	   to	   create	   responses	   specific	   to	   their	  
experience	  of	  using	  the	  portal	  and	  these	  were	  coded	  into	  themes.	  The	  closed	  questions	  were	  used	  to	  
code	  responses	  and	  assign	  numeric	  values.	  Following	  transcription	  of	  the	  focus	  group	  interview	  data,	  
an	  inductive	  thematic	  analysis	  of	  the	  data	  collected	  was	  conducted	  to	  discover	  patterns	  and	  themes	  
in	  the	  parent	  responses	  (Patton,	  2002).	  Data	  tables	  were	  developed	  to	  chart	  the	  themes	  identified	  in	  
the	   interview	   data.	   Two	   overarching	   themes	   were	   then	   mapped	   back	   to	   the	   research	   questions	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including	  themes	  concerned	  with	  implementation	  and	  usage	  of	  the	  portal	  and	  themes	  concerned	  with	  
parent	  engagement	  of	  the	  portal.	  These	  themes	  are	  explored	  in	  the	  following	  section.	  
	  
[HL1]	  Results	  and	  findings	  
[HL2]	  Benefits	  and	  use	  of	  the	  portal	  by	  parents	  
Significant	  usage	  by	  parents	  of	  the	  digital	  portal	  was	  noted	  in	  the	  study,	  with	  44	  per	  cent	  of	  parents	  
responding	   that	   they	   used	   the	   portal	   by	   logging	   on	   one	   to	   two	   times	   per	   week	   and	   26	   per	   cent	  
reporting	  that	  they	  logged	  on	  to	  the	  portal	  three	  to	  five	  times	  per	  week	  (see	  Figure	  1).	  	  
	  
Figure	  1.	  Parents’	  use	  of	  the	  digital	  portal	  	  	  	  	  	  	  	  	  
	  
When	  parents	  accessed	  the	  portal,	  the	  information	  they	  were	  predominantly	  looking	  for	  were	  photos	  
of	   their	   child	   (88	   per	   cent),	   followed	   by	   information	   related	   to	   sleeping	   and	   eating	   (67	   per	   cent).	  
Parents	  were	  accessing	  the	  portal	  through	  multiple	  devices	  including	  phones,	  tablets,	  home	  and	  work	  
computers.	  Grandparents	  as	  well	  were	  logging	  in	  using	  the	  parent’s	  credentials.	  Parents	  reflected	  on	  
the	  convenience	  and	  flexibility	  of	  the	  portal	  in	  accessing	  information:	  
The	  content	  can	  be	  consumed	  in	  your	  own	  time	  at	  any	  time	  which	   is	  a	  fantastic	  convenience	  
(Response	  16).	  	  
It’s	  hard	  being	  away	  from	  your	  kids	  if	  you	  choose	  to	  work	  so	  this	  makes	  it	  feel	  like	  we	  have	  been	  
part	  of	  their	  day	  (Response	  10).	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The	  pick-­‐up	  time	  is	  hectic	  enough	  without	  at	  the	  time	  trying	  to	  grab	  a	  piece	  of	  paper	  and	  reading	  
it	  and	  I	  would	  say	  the	  ability	  to	  access	  it	  on	  my	  devices	  means	  that	  I	  would	  see	  it	  on	  my	  way	  
home	  (Response	  33).	  
Several	   participants	   reported	   the	   significance	   of	   the	   digital	   platform	   in	   bridging	   physical	   distance	  
during	  periods	  of	  absence	  from	  the	  child:	  
I	  really	  appreciated	  having	  that	  feedback	  and	  connection	  with	  my	  child	  even	  though	  I	  wasn’t	  
there	  I	  travel	  interstate	  sometimes,	  it’s	  wonderful	  because	  I	  do	  have	  that	  insight	  into	  what	  my	  
kids	  are	  doing	  (Response	  34).	  
	  
[HL2]	  Connections	  
Parents	  used	  the	  information	  about	  other	  children	  as	  a	  springboard	  for	  dialogue	  and	  connection	  with	  
their	  own	  child	  (Figure	  2).	  This	  was	  evident	  when	  one	  participant	  stated:	  
Now	  I	  can	  ask	  my	  child	  at	  the	  end	  of	  the	  day,	  I	  saw	  you	  and	  George	  were	  playing	  together	  today	  
...	  it’s	  [being]	  able	  to	  bring	  up	  more	  conversation	  in	  context	  (Response	  72).	  	  
The	  parents	  within	   the	   study	   valued	  playing	   an	   active	   role	   in	   assisting	   their	   child	   to	   connect	  with	  
others:	  
We	  look	  at	  pictures	  together	  and	  talk	  about	  what	  he	  has	  done	  in	  the	  day.	  Talk	  about	  friends	  in	  
class,	  to	  find	  out	  relationships	  he	  has	  made	  with	  other	  children	  (Response	  14).	  
When	  asked	  if	  parents	  had	  discussed	  the	  information	  they	  had	  seen	  on	  the	  portal	  with	  their	  child’s	  
educator,	  52	  per	  cent	  of	  parents	  responded	  they	  had	  not	  (Figure	  3).	  While	  parents	  were	  using	  the	  
information	  on	  the	  portal	  to	  engage	  with	  their	  child,	  interestingly,	  parents	  were	  not	  using	  the	  portal	  
as	  a	  springboard	  for	  discussion	  with	  educators.	  	  
	  
Figure	  2.	  Parents	  talking	  with	  children	  about	  information	  seen	  on	  the	  portal	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Figure	  3.	  Parents	  discussing	  information	  seen	  on	  the	  portal	  with	  educators	  	  	  	  	  	  	  
	  
Within	  the	  data,	  the	  potential	  of	  the	  digital	  portal	  to	  facilitate	  connection	  with	  others	  was	  explored.	  
Specifically,	  the	  role	  that	  digital	  documentation	  played	   in	  connecting	  parents	  with	  extended	  family	  
was	  cited	  as	  a	  positive	  experience	  for	  users:	  	  
We’ve	  been	  known	  to	  share	  ours	  with	  grandparents	  interstate,	  we’ll	  go	  ‘hey	  you	  really	  need	  to	  
check	  this	  one	  out’	  ...	  that’s	  a	  brilliant	  opportunity	  ...	  (Response	  49).	  
The	  potential	  of	   the	  digital	  platform	  as	  a	   catalyst	   for	   the	  development	  of	   relationships	  with	  other	  
parents	   was	   evident.	   Significantly,	   the	   portal	   was	   viewed	   as	   both	   an	   obstruction	   and	   potential	  
facilitator	   of	   parent-­‐to-­‐parent	   connections.	   How	   digitisation	   has	   altered	   the	   ability	   of	   parents	   to	  
naturally	  form	  relationships	  as	  their	  children	  partake	  in	  early	  childhood	  environments	  was	  considered	  
when	  one	  participant	  lamented	  the	  loss	  of	  traditional	  forms	  of	  documentation	  for	  its	  social	  function:	  
You	  know	  you	  used	  to	  sit	  there	  and	  the	  mothers	  would	  all	  be	  gathered	  around	  a	  piece	  of	  paper	  
...	  and	  go	  oh	  look,	  oh	  look,	  you	  know	  what	  I	  mean?	  (Response	  325).	  
This	  perceived	  loss	  of	  opportunity	  for	  relationship	  building	  perhaps	  suggests	  the	  need	  to	  consider	  both	  
what	   has	   been	   gained	   as	  well	   as	   lost,	   when	   digital	   information	   goes	   directly	   to	   parents’	   inboxes.	  
Contrastingly,	  the	  participants	  in	  the	  study	  clearly	  recognised	  the	  potential	  of	  the	  digital	  platform	  to	  
share	  information	  and	  to	  forge	  connections	  with	  other	  parents:	  
It’d	  be	  really	  good	  to	  be	  able	  to	  sort	  of	  connect	  with	  other	  children’s	  parents	  in	  your	  room	  or	  be	  
able	  to	  see	  a	  list	  and	  go	  ...	  these	  are	  all	  the	  parents	  (Response	  328).	  
The	  value	  of	  being	  able	  to	  read	  and	  consider	  documentation	  in	  an	  unhurried	  manner	  was	  captured	  
when	  one	  participant	  stated:	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When	  you	  arrive	  having	  some	  bit	  of	  paper	  you’ve	  got	  to	  either	  try	  and	  read	  then	  and	  there	  when	  
you’re	  trying	  to	  pick	  up	  your	  child	  or,	  you	  know,	  in	  the	  aftermath	  (Response	  34).	  
	  
[HL2]	  Security	  
Issues	   of	   security	   with	   the	   portal	   emerged	   as	   an	   area	   for	   concern	   for	   parents	   during	   the	  
implementation	  phase:	  	  
Only	  concern	  is	  over	  the	  portal	  software’s	  overall	  security.	  There	  is	  an	  implicit	  and	  required	  level	  
of	  trust	  (Response	  16).	  
Specific	  security	  issues	  discussed	  in	  the	  implementation	  phase	  included	  control	  of	  photos	  and	  access	  
issues:	  	  
Originally	  at	  the	  beginning	  I	  was	  quite	  against	  the	  concept.	  I	  feel	  quite	  hesitant	  to	  see	  pictures	  
of	  my	  children	  anywhere	  that	  I	  don’t	  have	  control	  of	  (Response	  165).	  	  
I	  think	  they	  have	  controlled	  that	  very	  well	  and	  I	  was	  probably	  the	  most	  sceptical	  …	  and	  I	  feel	  
quite	  comfortable	  about	  that	  now	  (Response	  171).	  
The	  measures	  taken	  to	  ensure	  portal	  security	  with	  password	  credentials	  changing	  regularly	  caused	  
parents	  some	  concern.	  Parents	  (n	  =	  6)	  identified	  forgetting	  passwords	  and	  the	  regeneration	  of	  new	  
passwords	  as	  problematic.	  For	  example:	  
I	  find	  it	  a	  bit	  frustrating	  to	  look	  up/re-­‐enter	  the	  auto-­‐generated	  password	  every	  fortnight	  when	  
I	  only	  ever	  access	  from	  secure	  home	  computer,	  yet	  I	  understand	  the	  importance	  of	  this	  measure	  
(Response	  25).	  
	  
[HL2]	  Educator	  workload	  and	  distraction	  
For	  the	  participants	  in	  the	  study,	  not	  only	  was	  the	  quality	  of	  documentation	  they	  received	  important,	  
so	  was	  the	  frequency	  of	  the	  documentation	  uploads.	  The	  respondents	  were	  concerned	  with	  ensuring	  
that	  over	  the	  course	  of	  a	  child’s	  participation	  in	  a	  program	  that	  adequate	  documentation	  was	  collated.	  
This,	  however,	  was	  balanced	  against	  a	  desire	  to	  ensure	  that	  educators	  were	  not	  distracted	  from	  their	  
main	   role	   of	   teaching	   and	   interacting	   with	   children.	   Similarly,	   concern	   was	   raised	   in	   relation	   to	  
teachers	  spending	  significant	  amounts	  of	  their	  out-­‐of-­‐work	  time	  preparing	  documentation.	  
It’s	  finding	  a	  happy	  medium	  between	  having	  one	  of	  the	  carers	  spending	  time	  with	  our	  kids,	  or	  
sitting	  on	  a	  computer	  typing	  all	  of	  this	  information	  …	  that’s	  got	  to	  be	  a	  deciding	  factor	  as	  well	  
(Response	  307).	  
	  
[HL2]	  What	  information	  parents	  wanted	  
The	  desire	  to	  know	  not	  only	  about	  an	  individual	  child’s	  experience	  but	  also	  the	  general	  direction	  of	  
curriculum	  was	  evident	   in	   the	  data.	  Participants	   indicated	  that	   the	  digital	  platform	  had	  provided	  a	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positive	  opportunity	  to	  know	  about	  both	  their	  child’s	   learning	  and	  the	  overall	  curriculum.	  This	  was	  
evident	  when	  one	  respondent	  stated:	  
I	  find	  it	  a	  very	  useful	  resource	  to	  keep	  up	  with	  what	  my	  children	  are	  learning	  and	  reinforce	  that	  
learning	  at	  home.	  It	  is	  also	  nice	  to	  see	  pictures	  of	  them	  engaged	  in	  the	  activities.	  It	  makes	  me	  
feel	  that	  I	  have	  left	  my	  child	  in	  a	  good	  environment,	  that	  they	  are	  being	  taken	  care	  of	  and	  that	  
they	  are	  happy	  (Respnse	  33).	  
The	   type	   of	   knowledge	   about	   learning	   and	   development	   that	   some	   participants	   within	   the	   study	  
desired	  was	  quite	  specific.	  Parents	  highly	  valued	   individualised	  records	  that	  evidenced	  their	  child’s	  
interests	  and	  development.	  They	  also	  valued	  documentation	  that	  revealed	  their	  child’s	  developmental	  
progression	  and	  interactions	  with	  other	  children.	  	  
While	   most	   respondents	   valued	   curriculum-­‐focused	   information,	   others	   found	   the	   reference	   to	  
curriculum	  to	  be	  cumbersome.	  One	  participant	  discussed	  how	  curriculum-­‐related	  information	  had	  led	  
to	  a	  negative	  experience	  of	  using	  the	  digital	  platform:	  
We	  want	  to	  know	  what	  our	  kids	  did,	  we	  want	  to	  know	  what	  the	  kid	  next	  door	  did	  ...	  it	  deflates	  
me	  when	  I	  have	  to	  read	  through	  all	  this	  red	  tape	  …	  I	  find	  it	  very	  tedious	  to	  have	  to	  read	  through	  
how	  we	  met	   requirement	  number	  one	  out	  of	  our	  quality	   framework	   ...	   I	   think	   that’s	  not	  my	  
problem,	  that’s	  your	  problem	  (Response	  81).	  
Some	  parents	  also	  felt	  they	  would	  like	  a	  more	  detailed	  account	  of	  their	  child’s	  day	  as	  well	  as	  more	  
detailed	   summaries	   of	   eating	   and	   sleeping	   information.	   The	   data	   collected	   throughout	   the	   study	  
suggests	   that	   there	   is	   a	   very	   pragmatic	   application	   of	   the	   digital	   platform	   that	   assists	   parents	   to	  
manage	  the	  daily	  issues	  that	  arise	  when	  a	  child	  is	  in	  care.	  	  
The	   ability	   to	   compare	   the	   learning	   and	  development	   of	   their	   own	   child	   to	   that	   of	   other	   children	  
attending	  the	  service	  was	  highly	  regarded	  by	  the	  participants	  in	  the	  study.	  While	  the	  primary	  concern	  
for	  the	  participants	  seemed	  to	  be	  their	  own	  child’s	   learning	  and	  development,	  this	  knowledge	  was	  
often	   gained	   through	   a	   comparison	   of	   the	   developmental	   level	   of	   other	   children.	   The	   desire	   to	  
benchmark	   learning	   and	   development	   was	   clearly	   captured	   in	   the	   data	   and	   appeared	   to	   be	   a	  
significant	  concern	  for	  the	  participants.	  Parents	  desired	  to	  know	  not	  only	  their	  own	  child’s	  experience	  
but	  also	  the	  experience	  of	  other	  children	  in	  a	  group	  and	  how	  these	  children’s	  developmental	  level	  and	  
concept	  attainment	  compared	  to	  their	  own	  child:	  
It’s	  not	  just	  your	  own	  it’s	  also	  that	  information	  about	  the	  learning	  levels	  of	  other	  children	  …	  so	  
you	  can	  go	  this	  child	  knows	  the	  days	  of	  the	  week	  …	  my	  child	  doesn’t	  know	  every	  single	  day.	  I	  
really	  like	  seeing	  information	  about	  all	  the	  other	  kids	  and	  what	  they’re	  doing	  and	  having	  names	  
as	  well	  (Response	  72).	  
In	  summary,	   the	  data	  revealed	  parents	   found	  the	  portal	  beneficial	  with	  convenience	  and	  flexibility	  
being	  key	  themes.	  Security	  concerns	  were	  mentioned	  by	  parents	  who	  were	  initially	  reluctant	  to	  use	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the	   portal;	   however,	   the	   large	   uptake	   and	   use	   of	   the	   portal	   demonstrated	   parents	   had	   largely	  
reconciled	  these	  issues.	  	  
	  
[HL1]	  Discussion	  
While	   it	   is	  clear	  there	  are	  benefits	  to	  the	  implementation	  of	  digital	  portals	  for	  parents,	  there	  are	  a	  
number	   of	   hesitancies	   that	   warrant	   consideration	   regarding	   the	   uptake	   of	   digital	   portals.	   Digital	  
portals	  should	  be	  designed	  not	  as	  a	  universal	  method	  of	  communication	  but	  as	  adding	  to	  a	  suite	  of	  
resources,	  which	  further	  support	  relationships	  with	  parents.	  Designed,	  in	  the	  case	  of	  this	  centre,	  as	  a	  
complementary	  method	  of	  communication	  and	  information	  sharing,	  the	  portal	  has	  added	  benefits	  for	  
parents.	   Consideration	   must	   be	   given	   to	   the	   potential	   of	   digital	   portals	   to	   act	   as	   one-­‐way	  
communication	   models	   that	   do	   not	   enhance	   and	   support	   reciprocal	   relationships	   with	   parents.	  
Catering	  for	  the	  diverse	  needs	  and	  communication	  preferences	  of	  parents	  must	  also	  be	  taken	   into	  
account.	  Not	  all	  parents	  want	  to	  use	  digital	  methods	  of	  engagement	  and	  digital	  portals	  should	  not	  be	  
a	  replacement	  for	  open-­‐door	  policies	  that	  encourage	  parents	  to	  spend	  time	  in	  centres.	  Children	  learn	  
about	  relationships	  through	  the	  modelling	  of	  respectful	  interactions	  between	  educators	  and	  parents,	  
an	  experience	  that	  cannot	  be	  replicated	  through	  digital	  means.	  	  	  
	  
[HL2]	  Flexibility,	  accessibility	  and	  communication	  
Flexibility,	  accessibility	  and	  enhancing	  communication	  were	  highlighted	  by	  the	  parents	  in	  this	  study	  as	  
positive	   attributes	  of	   the	  digital	   portal.	   This	   is	   consistent	  with	   Yost	   and	   Fan’s	   (2014)	   findings	  with	  
parents	  and	  the	  adoption	  of	  social	  media	  in	  early	  childhood	  settings.	  Overwhelmingly,	  respondents	  
felt	  the	  portal	  was	  an	  effective	  way	  to	  access	  information	  about	  their	  child.	  Interestingly	  parents	  felt	  
that	  there	  were	  other	  ways,	  such	  as	  features	  more	  akin	  to	  social	  media	  functionality	  that	  could	  further	  
enhance	   and	   maximise	   connections	   with	   other	   parents	   through	   the	   digital	   portal.	   For	   transient	  
families,	   digital	   portals	  offer	   a	   flexible	  way	  of	   engagement	  with	   their	   child’s	   educators	   and	   centre	  
experience.	  An	  example	  of	  this	  can	  be	  seen	  with	  the	  families	  in	  the	  Defence	  Force	  for	  whom	  the	  portal	  
provided	  a	  link	  to	  their	  child	  through	  the	  online	  access	  while	  deployed	  overseas.	  	  
	  
[HL2]	  Security	  
Parents	  in	  this	  study	  were	  concerned	  about	  the	  confidentiality	  of	  the	  portal	  and	  the	  security	  of	  the	  
information.	  The	  high	  percentage	  of	  parent	  satisfaction	  with	  using	  the	  portal	  suggests	  that	  parents	  
ultimately	   felt	   comfortable	  with	   issues	  around	   the	   security	  of	   the	  child’s	   information.	  Perhaps	   the	  
success	  of	  the	  implementation	  and	  the	  security	  mechanisms	  provided	  a	  site	  where	  parents	  felt	  secure	  
and	  this	  fuelled	  parents’	  thinking	  of	  enhanced	  functionality	  for	  the	  portal.	  This	  is	  consistent	  with	  Swick	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(2003)	  and	  Yost	  and	  Fan’s	  (2014)	  research	  which	  identified	  that	  the	  provision	  of	  a	  secure	  site	  builds	  
willingness	   in	   the	   user.	   Security	   issues	   need	   significant	   attention.	   A	   level	   of	   implicit	   trust	   was	  
mentioned	  by	  parents	   regarding	   concerns	  over	   security	  of	   the	  portal.	   Parents	  were	  provided	  with	  
secure	  login	  credentials	  and	  the	  onus	  was	  on	  them	  to	  keep	  this	   information	  protected.	  So	  too,	  the	  
onus	  is	  on	  centres	  to	  implement	  a	  high	  level	  of	  rigour	  around	  use	  of	  the	  highest	  security	  platforms	  
possible	  to	  protect	  private	  information.	  Failure	  to	  do	  this	  presents	  a	  number	  of	  security	  and	  ethical	  
concerns	  over	  access	  to	  information	  and	  images	  uploaded	  to	  an	  online	  platform.	  	  
	  
[HL2]	  Engagement,	  connections	  and	  collaboration	  	  
The	  process	  of	  doing	  with,	  and	  not	  doing	  to	  parents	  is	  fundamental	  to	  strengthening	  partnerships	  with	  
parents	   (Swick,	   2003).	   In	   this	   study	   few	   implementation	   issues	   were	   highlighted,	   suggesting	   the	  
implementation	  by	  the	  management	  and	  PAG	  was	  effective	   in	   its	  design	  and	  roll-­‐out	  of	  the	  portal.	  
Throughout	  the	  implementation,	  the	  focus	  for	  management	  and	  the	  PAG	  was	  firmly	  on	  maximising	  
transparency	   for	   parents	   through	   the	   implementation	   process	   and	   addressing	   implementation	  
concerns	  overtly.	  This	  collaboration	  by	  the	  PAG	  built	  trust	  in	  the	  parent	  body	  and	  reduced	  concern	  
over	  the	  implementation	  process.	  There	  is	  potential	  noted	  for	  digital	  portals	  to	  act	  as	  a	  catalyst	  for	  
the	  development	  of	  relationships	  through	  stimulating	  dialogue	  and	  the	  sharing	  of	  information.	  This	  
mode	  of	  communication	  however	  should	  not	  be	  considered	  as	  a	  one-­‐way	  approach	  to	  communication	  
with	  parents,	   rather	  portals	  maybe	  a	  tool	   to	  further	  engage	  parents	   in	  dialogue	  about	  their	  child’s	  
learning	  experiences.	  	  
Despite	   some	   apparent	   dissatisfaction	  with	   the	   content	   of	   documentation,	   the	   experience	   of	   the	  
parents	  was	  overwhelming	  positive	   in	   relation	   to	   the	  ability	  of	   the	  platform	  to	   facilitate	  enhanced	  
engagement	  and	  connection.	  Parnell	  and	  Bartlett’s	  (2012)	  earlier	  findings	  in	  relation	  to	  the	  value	  of	  
technology	   in	   strengthening	   connection	   were	   supported	   by	   the	   current	   study.	   The	   digital	   portal	  
enabled	  greater	  levels	  of	  connection	  and	  engagement	  between	  the	  parent	  and	  their	  child,	  bridging	  
understanding	  of	  the	  child’s	  experience	  during	  the	  day	  and	  providing	  a	  springboard	  for	  conversation.	  
Previous	  work	   (Boardman,	   2007;	   Yost	  &	   Fan,	   2014)	   reported	   similar	   findings	   in	   relation	   to	   parent	  
experience	  with	  using	  digital	  technologies	  in	  early	  childhood.	  Parents	  are	  primarily	  ‘curious	  about	  their	  
child’s	  experiences	  whilst	  in	  child	  care’	  (Yost	  &	  Fan,	  2014,	  p.	  39),	  concerned	  with	  gaining	  an	  accurate	  
insight	  into	  their	  child’s	  day	  and	  interested	  in	  digital	  images	  of	  their	  own	  and	  other	  children.	  	  
Parents	  who	  used	  the	  portal	  as	  a	  further	  opportunity	  for	  engagement	  and	  connection	  also	  desired	  
extended	   functionality	   to	   enhance	   this	   experience.	   In	   an	   age	   where	   widely	   used	   social	   media	  
platforms	  (Facebook,	  Twitter	  and	  Instagram	  for	  example)	  offer	  the	  user	  the	  ability	  to	  ‘like’,	  comment,	  
private	  message	  and	  follow,	  an	  expectation	  of	  similar	  functionality	  within	  the	  portal	  was	  apparent.	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Yost	  and	  Fan	  (2014)	  note	  how	  the	  ‘rise	  in	  popularity	  and	  use	  of	  social	  media	  tools	  ...	  have	  led	  to	  an	  
increase	  in	  the	  regularity	  and	  frequency	  of	  interactions	  between	  individuals,	  groups	  and	  communities’	  
(p.	  36).	  In	  the	  absence	  of	  the	  functionality	  to	  enable	  such	  interaction,	  the	  experience	  of	  the	  parents	  in	  
the	  study	  may	  be	  described	  as	  one-­‐dimensional.	  	  
A	  key	  finding	  of	  this	  research	  is	  that	  parents	  desired	  for	  the	  digital	  platform	  to	  facilitate	  connection	  
with	   other	   parents	   rather	   than	   just	   to	   receive	   information	   through	   the	   portal.	   This	   provides	   a	  
significant	  opportunity	   for	  ECEC	  educators	   to	   think	  about	  using	  digital	  portals	  as	  part	  of	  a	   suite	  of	  
resources	  to	  build	  reciprocal	  relationships	  with	  parents.	  Interestingly,	  52	  per	  cent	  of	  parents	  reported	  
not	  using	  the	  portal	  as	  a	  mechanism	  to	  connect	  with	  educators.	  It	  is	  possible	  that	  these	  parents	  would	  
not	  seek	  to	  be	  connecting	  with	  educators	  on	  a	  regular	  basis	   regardless	  of	   the	  option	  of	   the	  digital	  
portal	  and	  the	  engagement	  it	  affords.	  	  
	  
[HL1]	  Implications	  for	  practice	  
The	  design	  and	  implementation	  of	  this	  digital	  portal,	  which	  was	  overseen	  by	  the	  PAG	  as	  a	  collaborative	  
process,	  may	   be	   considered	   as	   a	   good	   practice	  model.	   Addressing	   security	   concerns	   overtly	   with	  
parents	  provided	  parents	  with	  a	  sense	  of	  security	  over	  the	  portal.	  Parents	  were	  concerned	  about	  the	  
security	  of	   images	  and	  information	  relating	  to	  their	  child	  being	  uploaded	  to	  a	  digital	  format.	  These	  
concerns	   were	   largely	   allayed	   through	   phasing	   the	   portal	   in,	   one	   step	   at	   a	   time,	   providing	   the	  
opportunity	  to	  trouble	  shoot	  potential	  concerns	  and	  issues	  as	  they	  arose.	  	  
The	  provision	  of	  secure	  logins	  and	  other	  security	  measures	  such	  as	  changing	  passwords	  were	  seen	  as	  
cumbersome	   by	   parents.	   A	   further	   implication	   for	   practice	   is	   that	   centre	  management,	   staff	   and	  
parents	  engage	  in	  collaborative	  discussions	  on	  the	  necessary	  security	  measures	  to	  be	  implemented	  
and	  endeavour	  to	  ascertain	  ways	  to	  streamline	  these	  procedures	  while	  maintaining	  the	  privacy	  and	  
integrity	  of	  children,	  families	  and	  the	  centre	  requirements.	  It	  was	  noted	  grandparents	  had	  been	  given	  
access	  to	  the	  portal	  by	  parents.	  This	  may	  be	  a	  potential	  security	  concern	  and	  needs	  to	  be	  explicitly	  
addressed	  as	  part	  of	  a	  system	  implementation.	  	  
The	  potential	   for	   increased	  parent	   engagement	   is	   apparent	  when	   the	  documentation	  produced	   is	  
satisfying	   parents’	   needs.	   Early	   childhood	   practitioners	   should	   be	   encouraged	   to	   find	   a	   balance	  
between	  documenting	  learning	  for	  educational	  purposes	  and	  the	  presentation	  of	  documentation	  in	  a	  
manner	   that	   is	  meaningful	   and	  accessible	   for	  parents.	   Further	   consideration	  must	  be	  given	   to	   the	  
documentation	  that	  parents	  expressly	  want	  to	  see	  provided	  through	  digital	  portals.	  Consideration	  also	  
needs	  to	  be	  given	  to	  how	  children	  themselves	  contribute	  to	  the	  digital	  documentation	  and	  that	  they	  
are	  provided	  with	  opportunities	  for	  reflection	  on	  the	  documentation	  uploaded	  to	  the	  portal.	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The	   development	   or	   use	   of	   programs	   and	   portals	   that	   are	   designed	   in	   a	   manner	   that	   maximise	  
engagement	  and	  interaction	  between	  stakeholders,	  more	  consistent	  with	  the	  tradition	  of	  social	  media	  
platforms,	  needs	  scrutiny.	  The	  potential	  for	  maximising	  this	  third	  space	  (Parette,	  Quesenberry	  &	  Blum,	  
2009,	  p.	  337)	  for	  families,	  educators	  and	  children	  to	  build	  stronger	  connections	  warrants	  significant	  
attention.	  While	  the	  digital	  portals	  may	  increase	  flexibility	  and	  accessibility	  for	  some	  parents,	  given	  
the	  diversity	  of	  parents’	  requirements,	  portals	  need	  to	  be	  created	  with	  this	   in	  mind.	  Digital	  portals	  
should	  be	  seen	  as	  a	  catalyst	  to	  building	  respectful	  and	  responsive	  relationships	  with	  parents,	  and	  not	  
in	  any	  form	  a	  replacement	  for	  rich	  information	  sharing	  through	  conversation,	  checking	  in	  with	  parents	  
on	  a	  regular	  basis	  and	  engagement	  on	  site	  at	  the	  centre.	  	  
	  
[HL1]	  Limitations	  and	  conclusion	  
A	  limitation	  of	  this	  research	  is	  the	  small	  scale	  of	  the	  study	  which	  captured	  parents’	  perspectives	  from	  
only	  one	  centre.	  This	  sample	  cannot	  be	  a	  globalising	  sample	  of	  parents’	  views.	  Also	  it	  is	  to	  be	  assumed	  
that,	  of	  the	  48	  parents	  who	  took	  part	  in	  the	  focus	  groups	  and/or	  the	  online	  questionnaire,	  42	  of	  these	  
participants	   could	   be	   assumed	   to	   be	   quite	   comfortable	   already	   with	   digital	   technology	   as	   they	  
accessed	  the	  online	  surveys	  via	  digital	  means.	  There	  is	  also	  potential	  for	  bias	  in	  the	  focus	  group	  as	  this	  
group	  had	  overseen	  the	  introduction	  of	  the	  digital	  portal.	  
Larger	  scale	  research	  is	  needed	  to	  further	  explore	  the	  experiences	  of	  parents	  using	  digital	  portals	  and	  
whether	   the	   experiences	   in	   this	   research	   are	   representative	   of	   parents’	   perspectives	   on	   the	  
implementation	  and	  use	  of	  digital	  documentation	  portals	  on	  a	  wider	  scale.	  This	  research,	  although	  
small	  scale,	  offers	  a	  significant	  thread	  for	  future	  inquiry	  around	  the	  optimisation	  of	  digital	  portals	  as	  
facilitators	  of	  connections	  between	  children,	  educators,	  families	  and	  communities.	  While	  the	  remit	  of	  
this	  paper	  focused	  on	  parents’	  perspectives,	  there	  are	  significant	  discussions	  to	  be	  had	  around	  the	  
reconceptualisation	   of	   documentation	   practices	   in	   a	   digital	   age,	   surveillance	   and	   monitoring	   of	  
children	   through	   technological	   means	   and	   how	   to	   build	   parent	   communities	   through	   digital	  
technologies.	  	  
The	  findings	  of	  this	  study	  highlight	  that	  the	  implementation	  of	  digital	  portals	  in	  early	  childhood	  can	  
offer	  parents	  a	  flexible,	  accessible	  and	  functional	  way	  of	  accessing	  information	  and	  documentation	  
related	   to	   their	   child’s	   experience	   in	   an	   ECEC	   setting.	   Parents	   raised	   security	   issues	   in	   the	  
implementation	  phase;	  however,	  these	  concerns	  were	  largely	  mitigated	  through	  open	  collaboration	  
with	  centre	  management	  through	  the	  implementation	  phase.	  While	  a	  number	  of	  cautions	  have	  been	  
identified,	   digital	   portals	   also	   offer	   a	   timely	   opportunity	   for	   early	   childhood	   educators	   to	  
reconceptualise	  digital	  documentation	  practices	  and	  further	  interrogate	  its	  function,	  form,	  visibility,	  
accessibility	  and	  relevance	  for	  parents.	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